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|. FOUNDING GROUP

REALM High School’s Board of Directors will include experts in charter school development,
educational law, business leadership, facilities management, curriculum and assessment, research
and data, teacher professional development, and school finance.

Antonio Cediel, Ed.D.

Dr. Cediel has been an urban public school educator for the last twelve years. He has served as a
middle school teacher and charter school administrator in Oakland, CA, as a principal coach in
Tucson, AZ where he trained school principals, as deputy superintendent in the Boston Public
Schools, and as head of curriculum and instruction at Leadership Public Schools. Dr. Cedi€l is
currently principal of Emery High School in Emeryville, California. Dr. Cediel holdsan M.A. in
history from CSU Hayward, and a M.Ed. and Ed.D. from the Harvard Graduate School of
Education.

Miles Denniston MBA

Miles Denniston is Vice President of Charter Schools Management Corporation and assists the
company with its marketing, strategy and sales efforts. Previously, Denniston worked with the
Charter Schools Development Center providing in-depth consulting to individuals and groups
seeking to found a charter school. Denniston also was the Managing Director and founding team
member of Oakland School for the Arts, a charter high school dedicated to the arts in downtown
Oakland that successfully opened in September 2002. Additionally, he founded the San
Francisco-based nonprofit Y outh for Environmental Service (YES), eventually expanding the
program to Seattle and Los Angeles. For hiswork with YES, Denniston was awarded a national
“Environmental Hero” award presented by then-Vice President Al Gore. Denniston also has
worked in the White House. He earned academic honors while receiving his MBA from Harvard
Business School and his BA from Pomona College.

Rev. Sarah Birdsall 1sakson M.Div

Rev. Sarah Birdsall 1sakson is Pastor of Lutheran Church of the Cross, Berkeley, since 2002. She
has been a resident of Berkeley since 1998. She completed her M.Div at Pacific Lutheran
Theological Seminary 2002. Rev. Sarah holds an M.Ed. (Special Education 1991) from UMass
Amherst. BA Whittier College, 1971. Life Time Certification Massachusetts
(Elementary/Secondary Special Education and regular Ed. K-8). She is the Co-Founder of
YEAH! Youth Emergency Assistance Hostels! 2002 (Youth Empowerment Advocacy and
Housing) Sarah aso is a co-Chair of BOCA Berkeley Organizing Congregations for Action and
has been a Member of the BOCA Clergy Caucus since 2003. Prior to that, Sarah was a Specia
Education Teacher in Tucson, AZ. Sarah was also a Teacher and Headmistress at Al Sour
English School,Kuwait, 1982 -1986 Parent and Organic Farmer: Cornwall UK 1977-1982
Founder /Director Day Care Center at NECKuwait 1975-1977 Teacher American School
Kuwait.

Jabari Mahiri, Ph.D.

Dr. Mahiri is a Professor at UC Berkeley’s Graduate School of Education. Dr. Mahiri researches
literacy and writing development in multicultural urban schools and communities. He is co-
director of the Center for Urban Education, principal investigator for the Diversity Project,



School Instructor for the Interstate New Teacher Assessment and Support Consortium, and
serves on the board of the Bay Area Coalition for Equitable Schools (BAY CES). Before coming
to Berkeley, Dr. Mahiri helped found and chair the board of an alternative school in Chicago.

Christopher Knaus, Ph.D.

Dr. Chris Knaus is an educator, human rights advocate, writer and poet. Dr. Knaus earned his
BA from UC Davis, his MA from Washington State University, and his Ph.D. from the College
of Education at the University of Washington. Dr. Knaus studies educational policy and develops
urban schools that demand rigorous academic excellence while keeping African American and
Latino students meaningfully engaged. Dr. Knaus supports teachers and administrators and has
taught a wide-ranging population, including at the University of Washington and most recently
in the African American Studies Department at UC Berkeley. Christopher’s first book, Race,
Racism, and Multiraciality in American Education, explored the impact of schooling on
multiracial students.

Pastor Michael McBride, M. Div.

Pastor McBride is Senior Pastor at The Way Christian Center in Berkeley, CA, and is dedicated
to creating and strengthening collaborative partnerships between civic institutions, community
based organizations and faith-based organizations. He holds a B.A. in Theology/Biblical Studies
and Addiction Studies/Counseling from Bethany College and earned a Master’ s of Divinity from
Duke University. He has held numerous leadership positions in the NAACP and the ACLU, and
participates in local, state and national dialogues on police accountability, racial profiling,
education, youth and other social justice issues. Pastor McBride aso works as a Crisis
Intervention Specialist at Berkeley Technology Academy.

Nancy Williams

Nancy Williams is a parent advocate at Berkeley Technology Academy. Prior to serving as a
full-time parent advocate, Ms. Williams supported her daughter through Berkeley Technology
Academy, and volunteered to engage more local parent advocates.

Victor Diaz, M.Ed., J.D.

Victor Diaz graduated from UCLA with a BA in Chicano Studies and earned his J.D. from New
College of Cadifornia Law School. Victor earned a M.Ed. from USF, and completed an
administrative credential in the Urban Leadership Program at CSUS. Currently enrolled in the
Language, Literacy, Society and Culture Doctoral Program at UC Berkeley, Mr. Diaz taught at
the Real Alternatives Program in San Francisco and for the County Schools of San Francisco,
serving expelled, adjudicated, and incarcerated students for eight years. He has served as a
continuation school principal in Boston Public Schools. He has taught courses at USF,
California State Northridge, and is presently teaching in the Principal Leadership Institute (PLI)
at UC Berkeley. He is presently the principal of Berkeley Technology Academy, a continuation
school.



[I. EDUCATIONAL PHILOSOPHY AND PROGRAM

“ A description of the educational program of the school designed, among other things, to
identify those whom the school is attempting to educate, what it means to be an “educated
person” in the 21% century, and how learning best occurs. The goals identified in that program
shall include the objective of enabling pupils to become self-motivated, competent, and lifelong
learners.” Education Code Section 47605(b) (5) (A) (i).

I1A. MISSION

The mission of REALM High Schooal is to cultivate resiliency, develop critical thinking skills,
advance knowledge through rigorous studies, and equip students to serve our communities and
the world in the 21st century. REALM High School will serve diverse urban students in grades
9-12 using a student-centered model that features project-based learning, an emphasis on
technology, research and action on concerns in the community and activities that develop
emotional resiliency.

Vision

REALM High School’s vision is to increase academic achievement and social responsibility by
creating authentic and challenging learning environments based on four central program
elements. (1) project-based learning, (2) immersive technologies, (3) mindfulness in education
(Transformative Life Skills), and (4) participatory action research. We seek to develop in each
student the ability and passion to work wisely and creatively in order to become life-long
learners with the skills necessary to contribute to the betterment of humankind. This will be
accomplished by immersing our teachers and students in authentic and virtual learning
environments that require collaboration, inquiry, critical thinking, ingenuity, imagination, and
active problem-solving.

REALM High School draws upon educationa research, including areas such as information
sciences, literacy studies, multicultural education, and cognitive studies, that identify conditions
required for “at risk” students success. Our development team is dedicated to providing a
learning environment that produces well-rounded students who are prepared for both college and
the rapidly changing 21% century job market. Our development team has worked with similar
student populations in the Bay Area as educators, site administrators, and curriculum developers.
The REALM High School education program design is based not only on the research findings
of expert educators, it is also tied closely to core instructional elements that the REALM High
School development team has implemented with students in both traditional school and
alternative educational settings. We intend to create a setting to meet the needs of each student
by combining a rigorous academic education with a personalized support structure that ensures
their success.

Sudent Goals
REALM High School graduates will have the following qualities:
e A resiliency needed to overcome adversity in their personal and professional lives.
e Academic skills and knowledge needed for success in chosen college or career paths.



e Proficiency in 21% century skills with an emphasis on Information Communications and
Technology (ICT).
e A life-long commitment to bettering humanity

I1B. EDUCATIONAL PHILOSOPHY

REALM High School is designed to be a project-based, technology-rich learning environment
that promotes critical and socially responsive perspectives. This means that students will learn to
think about the world as a set of interconnected systems that can be affected through rigorous
studies and action. Students will navigate and create complex information networks, virtual
worlds, and immersive learning environments by utilizing emerging technologies. Moreover,
through culturally relevant instruction and curricula, students will recognize and own their ability
to shape our world and to better humanity.

An Educated Person in the 21% Century

The success of a well-prepared college student is built upon a foundation of key cognitive
strategies that enable students to learn content from a range of disciplines. Project-based learning
allows young people to explore the big ideas embedded in important cross-disciplinary questions
while developing 21% century sKills.

REALM High School students, as educated people in the 21% century, will demonstrate the

following skills:

e Intellectual openness. The student possesses curiosity and athirst for deeper understanding, questions the
views of others when those views are not logically supported, accepts constructive criticism, and changes
personal views if warranted by the evidence.

o Analysis. The student identifies and eval uates data, material, and sources for quality of content, validity,
credibility, and relevance. The student compares and contrasts sources and findings and generates
summaries and explanations of source materials.

e |Inquisitiveness: The student engages in active inquiry and dialogue about subject matter and research
guestions and seeks evidence to defend arguments, explanations, or lines of reasoning.

e Reasoning/Argumentation: The student constructs well-reasoned arguments or proofs to explain
phenomena or issues; utilizes recognized forms of reasoning to construct an argument and defend a point of
view or conclusion; accepts critiques of or challenges to assertions; and addresses critiques and challenges
by providing alogical explanation or refutation, or by acknowledging the accuracy of the critique or
challenge.

e Interpretation: The student analyzes competing and conflicting descriptions of an event or issue to
determine the strengths and flaws in each description and any commonalities among or distinctions
between them; synthesizes the results of an analysis of competing or conflicting descriptions of an event or
issue or phenomenon into a coherent explanation.

e Problem solving: The student develops and applies multiple strategies to solve routine problems, generate
strategies to solve non-routine problems, and applies methods of problem solving to complex problems
requiring method-based problem solving.

e Creativity and Innovation:; The student demonstrates originality and inventiveness in work by
developing, implementing and communicating new ideas to others; is open and responsive to new and
diverse perspectives; and acts on creative ideas to make a tangible and useful contribution to the domainin
which the innovation occurs

e Critical Thinking: The student exercises sound reasoning in understanding, making complex choices and
decisions, understanding the interconnections among systems, and identifying and asking significant
guestions that clarify various points of view and lead to better solutions.

e Collaboration: The student articulates thoughts and ideas clearly and effectively through speaking and
writing, while demonstrating ability to work effectively with diverse teams. The student will aso exercise



flexibility and willingness to be helpful in making necessary compromises to accomplish a common goal
and assume shared responsibility for collaborative work.

e |CT Literacy (Information, Communications, and Technology): The student uses digital technology,
communication tools and/or networks appropriately to access, manage, integrate, evaluate, and create
information in order to function in a knowledge economy; uses technology as atool to research, organize,
evaluate and communicate information, and the possession of a fundamental understanding of the
ethical/legal issues surrounding the access and use of information.

e Information Literacy: The student accesses information efficiently and effectively, evaluating information
critically and competently and using information accurately and creatively for the issue or problem at hand,;
possessing a fundamental understanding of the ethical/legal issues surrounding the access and use of
information

e MediaLiteracy: The student understands how media messages are constructed, for what purposes and
using which tools, characteristics and conventions; examines how individual s interpret messages
differently, how values and points of view are included or excluded and how media can influence beliefs
and behaviors; possesses a fundamental understanding of the ethical/legal issues surrounding the access and
use of information.

How Learning Best Occurs

We believe that learning best occurs in a small school environment where students have access
to a rigorous, standards-based curriculum taught by a top quality teaching faculty, and students
are provided the additional support they need to master the curriculum and gain the life skills
necessary for success. REALM High School will provide a safe, caring, high expectation/high
support environment that presents and monitors rigorous academic curriculum. The small school
setting allows students, teachers and staff to develop common bonds and positive relationships
that are conducive to a highly effective teaching and learning environment. REALM High
School’ s personalized approach enables each student to develop his/her individual potential to
the fullest in a challenging environment

Moreover, learning is enhanced at REALM High School by the integration of state standards into
the education program, which is a student-centered, project-based model. Our educational
program is based on the research of many educators and policy-makers and the veteran
experience of our development team who have worked extensively with similar populations of
students in traditional and aternative middle and high school programs in Berkeley and various
other communities with similar demographics. The curriculum of project-based learning,
immersive technology and community action will prepare students with authentic, “real-world”
experiences. The instructional program will continuously be monitored and improved as student
needs change with data driving modifications to our instructional practices.

IlC. STUDENTSTO BE SERVED

Revolutionary Education and Learning Movement Charter High School is an innovative new
learning opportunity in which students, parents, and the community are active participants and
dedicated cohorts in the students’ education. Revolutionary Education and Learning Movement
Charter High School will begin with 200 students in 9th and 10th grades. At its full capacity,
REALM High School anticipates having 100 students in each grade 9-12 for a total of 400
students.

REALM High School will conduct outreach designed to recruit a student body that is
representative of the diversity of the surrounding community and the BUSD as a whole. This
outreach reflects a provision of law that originally aimed to prevent charter schools from serving



as publicly funded enclaves of privilege serving just one ethnicity. Based on attendance from
Berkeley High School which serves the entire district, the outreach goal would be to achieve a
student population that is roughly 26% African American, 9% Asian American, 14% Latino and
34% White. REALM High School will not discriminate against any child on the basis of race,
gender, ability, religion, or sexual orientation.

Satisfying another stated aim of charter school law, REALM High School will especially seek to
serve students who have been academically low-achieving, previousy. REALM High School is
strategically locating itself in order to serve students who have traditionally been underserved
and underrepresented in college and other post-secondary opportunities. We anticipate locating
near the Willard Middle School and Martin Luther King Middle School attendance areas to offer
a high school alternative to this population. To give an idea of the achievement rates of students
entering high school from these schools, the following student sub-groups are relatively low
achieving academically, as demonstrated by the percentage of each sub-group scoring proficient
or higher on the California Standards Tests (CSTs):

English Language Arts Math

Af Am | Latino | SocDis| ELL Af Am | Latino | SocDis| ELL
Willard | 28% 45% 39% 30% 15% 38% 30% 48%
King 28% 39% 32% 22% 18% 29% 25% 26%
Low achievement of these subgroups is aso reflected in Academic Performance Index (API)
subgroup scores:

Subgroup APl Scores
Af Am Latino Soc Dis ELL

Willard 575 680 647 660
King 632 669 687 660

The school seeksto provide an alternative to attract and serve students who are academically low
achieving, and, since academic underachievement is strongly correlated with low family income
and with lack of English proficiency, REALM High School expects that roughly 70% of its
students will qualify for free and reduced priced lunches and roughly 20% of its students will be
classified as English Language Learners. Despite the challenges that many of our prospective
students face, we believe that through arigorous, standards-based and collaborative instructional
program with strong academic and social supports, we can close the achievement gap that
plagues the community surrounding the targeted school location.

We recognize that the starting line will be different for each of our students — not all students will
come to our program at the same academic level or with the same set of challenges. Our student
population will include non-native English speaking students with English language needs,
students who have fallen behind grade level in one or more vital subject areas, and students with
other specia needs.

Despite the challenges that many of our prospective students face, we believe that through a
rigorous, project-based and technology rich instructional program, we can close the achievement



gap that plagues the neighborhoods surrounding the targeted school location and prepare our
student population for a demanding post-secondary education. Research reveals that high
expectations of students, coupled with effective monitoring and pressure to achieve, in a
supportive learning environment are among the most important things that a school can provide
its students (see Robert Marzano, “What Works in Schools” describing the benefits of a high
expectations learning environment and The Gates Foundation, “High Schools for a New
Millennium” calling for small supportive learning environments to enable students to succeed).

REALM High School Enroliment and Faculty Projections
Grade Year 1 Year 2 Year 3 Year 4 Year 5
2011-2012| 2012-2013 | 2013-2014 | 2014-2015 | 2015-2016

9 100 100 100 100 100

10 100 100 100 100 100

11 100 100 100 100

12 100 100 100
TOTAL 200 300 400 400 400
Teaching Staff 10 13 17 17 17

I1D. CURRICULUM AND INSTRUCTIONAL DESIGN

Overview

REALM High School will offer an intensive college preparatory program integrating academics,
technology, research, resiliency, and social action with site-based matriculation. REALM High
School will increase academic achievement and social responsibility by creating authentic and
chalenging learning environments based on our four core program elements. (1) project-based
learning, (2) immersive technologies, (3) Mindfulness in Education (Transformative Life Skills),
and (4) participatory action research. We seek to develop in each student the ability and passion
to work wisely and creatively in order to become life-long learners with the skills necessary to
contribute to the betterment of humankind. Thiswill be accomplished by immersing our teachers
and students in authentic and virtual learning environments that require collaboration, inquiry,
critical thinking, ingenuity, imagination, and active problem-solving.

In addition to our four program elements, our program will also use the following core strategies:

e Rigorousand relevant curriculum throughout the students schedule that meets the
California State University and University of California’ s “a-g” requirements.

e Personalized lear ning approach that focuses on identifying and meeting the individualized
needs of every student — through a small school approach, level testing, personal learning
plans, a student advisory, and supplemental support.

e Supplemental educational support that meets after school, evenings, and/or summer to
allow for students on various levels to seek additional understanding and support.

e Small school environment with an enrollment for the 9™ through 12" grade program at
approximately 400 students at full capacity.

e Student Support Team (SST) with years of experience in dealing specificaly with Berkeley
students struggling academically and/or behaviorally as well as disinterested students
working below their potential. The SST will focus on “barriersto learning” (e.g.,
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homel essness, employment, substance abuse, pregnancy prevention, courts/probation to
name afew).

e Integrating community-based organizations (local and regional) that provide mentoring,
health/sex education, job training and placement, sports and other after school activities.

Four Core Program Elements

Student-centered teaching and learning is the unifying theme across REALM High School’s four
core program elements. REALM High School educators will begin with where the students are —
psycho/socialy, behaviorally, and educationally — and move them beyond grade-level state
standards by using these research-based, culturally relevant, and rigorous methodologies.

Project Based Learning

THEORETICAL FRAMEWORK. For over 100 years, educators such as John Dewey have
reported on the benefits of experiential, hands-on, student-directed learning. Most teachers,
knowing the value of engaging, challenging projects for students, have planned field trips,
laboratory investigations, and interdisciplinary activities that enrich and extend the curriculum.
"Doing projects’ is along-standing tradition in American education.

The roots of Project Based Learning (PBL) liein this tradition but now also reflect two important
developments over the last 25 years. First, there has been a revolution in learning theory.
Research in neuroscience and psychology has extended cognitive and behavioral models of
learning—which support traditional direct instruction—to show that knowledge, thinking, doing,
and the contexts for learning are inextricably tied. We now know that socia activity enhances
learning: learning outcomes tend to increase when more explicitly situated within the context of
culture, community, and past experiences, as in PBL. This is apparent in research on problem-
based learning in the medical field, an important forerunner of PBL, and is also now solidly
supported in research on brain-based learning, that is, research examining cognitive structures
and processes of learning (Brian and Brandt, 1997).

Research shows that, in PBL, learners actively use what they know to explore, negotiate,
interpret, and create. They construct solutions, thus shifting the emphasis toward the process of
learning. In addition, cognitive research has revealed much more about the nature of problem
solving. Education has benefited from this research, as teachers have learned how to effectively
scaffold content and activities to amplify and extend the skills and capabilities of students.

In addition to aligning with the above developments in learning theory, PBL also aligns with
how the world has changed. Nearly all teachers understand how the industrial culture has shaped
the organization and methods of schools in the 19th and 20th centuries, and they recognize that
schools must now adapt to a new century. It is clear that children need both knowledge and skills
to succeed. This need is driven not only by workforce demands for high-performance employees
who can plan, collaborate, and communicate, but also by the need to help all young people learn
civic responsibility and master their new roles as global citizens.

In a sense, the need for education to adapt to a changing world is the primary reason that PBL is

increasingly popular. PBL is an attempt to create new instructional practices that reflect the
environment in which children now live and learn. And, as the world continues to change, so
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does our definition of PBL. The most important recent shift in education has been the increased
emphasis on standards, clear outcomes, and accountability.

PBL engages students as active agents in the learning process and is characterized by recurrent
cycles of anaysis, synthesis, action and reflection. The topic being studied usually integrates
concepts from multiple disciplines or fields of study (Blumenfeld et al., 1991). Group members
collaborate with one another to produce a collective outcome over a designated period of time.
The core idea of project-based learning is that real world problems capture student interest and
provoke serious thinking as the students acquire and apply new knowledge in a problem-solving
context. PBL is widely believed to be a powerful teaching strategy that promotes self-directed
learning. This pedagogical approach is part of arevolutionary paradigm shift from traditional to
constructivist approaches of teaching and learning (Katz & Chard, 1989).

REALM High School will work with the Buck Institute for Education (BIE) and teachers and
students to create strong projects that:

e Tap students inherent driveto learn, their capability to do important work, and their need
to be taken seriously by putting them at the center of the learning process,

e Meet the needs of learners with arange of learning styles and skill levels;

e Engage studentsin the central concepts and principles of a discipline. The project work is
central rather than peripheral to the curriculum;

e Integrate disciplines by focusing on themes, issues, and deeper investigations of topics
from local to global;

e Highlight provocative issues or questions that |ead students to in-depth exploration of
authentic and important topics;

e Use21% century tools and skills, including problem solving, communication,
collaboration self-management, project management and technology use;

e Develop higher order thinking skills;

e Specify products that solve problems, explain dilemmas, or present information generated
through investigation, research, or reasoning;

¢ Include multiple products that permit frequent feedback and consistent opportunities for
students to learn from experience;

e Use performance-based assessments that communicate high expectations, present
rigorous challenges, and require arange of skills and knowledge;

e Encourage collaboration in some form, either through small groups, student-led
presentations, or whole-class evaluations of project results;,

e Involve, at times, parents and community members in the educational process, often
leading to more support for the school and a better understanding of the needs of
students,

e Promote teacher collaboration; and

e Create a high-performance school culture that values both rigor and relevance.

STANDARDS-FOCUSED PBL

In standards-based project-based learning, students are pulled through the curriculum by a
Driving Question or authentic problem that creates a need to know the material. The Driving
Question is tied to content standards, and assessment is explicitly designed to evaluate the
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students' knowledge of the content. In an era of standards-based accountability, instructional
methods must incorporate high standards, rigorous challenges, and valid assessment methods.
PBL is an effective vehicle for standards-based instruction and assessment, with many additional
advantages described above. REALM High School will work with BIE to create a school-wide
planning process for standards-focused projects; this process will continue to evolve as the
instructional staff observes over time what is most effective with the target student population.

PBL runs the gamut ranging from brief projects of one to two weeks based on a single subject in
one classroom to yearlong, interdisciplinary projects that involve community participation and
adults outside the school. At REALM High School, projects may take several days or severa
weeks. They will be used to explore more deeply the big ideas embedded in the state standards
so that students take away enduring understandings that the school identifies as important.
Typically, social studies and science will be the content drivers of projects that may occur solely
within those classes or crossing over into two or more content areas, as teachers co-plan.

PBL is one of REALM High School’s core strategies for delivering standards-based instruction.
PBL, when guided by state standards, deepens students content knowledge while developing
critical thinking and collaboration skills. REALM High School educators will be provided with
professional development on how to design a project-based lesson/unit plan. Below are the
essential stepsin developing a project-based lesson/unit.

Steps in Planning a Project-Based Lesson/Unit

1. Identify key student outcomes and content standards to be addressed.

2. Brainstorm p